Edited Proceedings of the
27th ACHPER International Conference
Edited by Graham D Dodd PhD

0

© Australian Council for Health, Physical Education and
Recreation (ACHPER) 2011
214 Port Road, Hindmarsh, South Australia 5007
Website address: http://www.achper.org.au

Moving, Learning and Achieving: Edited
Proceedings of the 27th ACHPER International
Conference.
ISBN: 978-0-9871109-1-6

Copyright
Copyright 2011 ACHPER National and individual authors.
Copyright in each of the papers printed herein is retained
by the respective authors.
This work is copyright. Apart from any use permitted under
the Copyright Act 1968, no part may be reproduced by any
process without written permission from the copyright holders.

Disclaimer
The papers published in this document have been carefully
peer reviewed by independent and qualified experts.
The Editor wishes to make it clear that whilst the strict peer
review process has been applied to all published papers, due
to the multi-disciplinary and International nature of the conference,
the Editor has accepted a variety of International styles such as
reference structure and spellings. Author acknowledgements are based
on the information provided at the time of submission.

3

Contents
Section 1
Moving, Learning, & Achieving an Active and Healthy life reflecting
Resilience, Optimism, and Well-being
Health litercay and health related practices..........................................................................2
Stefania Velardo and Murray Drummond
An investigation of early career teachers’ integration of the principles of student social
and emotional wellbeing into their professional practice...................................................14
Frida Hristofski
Addressing body image issues in the health education classroom: Can a constructivist
approach improve current interventions?...........................................................................24
Michelle Gorzanelli
'Yeah, it's a hard one isn't it' - Physical Education teachers' understandings and
conceptions of children's subjective movement experiences..............................................34
Trent Brown

Section 2
Moving, Learning, & Achieving new Sport and Education Strategies and
Links
Incorporating TGFU into a Bachelor of Physical and Health Education degree at an
Australian university .............................................................................................................45
Phil Pearson and Paul Webb
Teaching Games and and Sport for Understanding: 'Backyard League' ........................57
Dave Cohen and Shane Pill
Secondary School Students' Participation in Sports and their Parents' Level of Support:
A Qualitative Study from Six Adelaide Schools..................................................................66
Vegneskumar Maniam
Enhancing moving, learning and achieving through sport teaching in physical education
by learning from digital game designs .................................................................................78
Shane Pill
Moving, learning and achieving in sport related games teaching by playing with purpose
..................................................................................................................................................90
Shane Pill
Assessment in Senior Secondary Physical Education. Questions of Judgement............103
Dawn Penney, Lorna Gillespie, Andrew Jones, Paul Newhouse, and Alistair
Campbell
Challenging Participants in Target Games Through Teaching Games for
Understanding (TGfU) and Creating and Defining Games.............................................111
Phil Pearson and Paul Webb
Olympics and Ultimacy .......................................................................................................121
John Cheffers

2

Section 3
Moving, Learning, & Achieving Improved Motor Learning, Competent
Players & Participants
Effect of diurnal variation on the ability of basketball players .......................................129
Syed Ibrahim

Section 4
Moving, Learning, & Achieving Enhanced Early Childhood Development
Parental involvement in junior sport .................................................................................137
Sam Elliot and Murray Drummond
Low balance and poor bilateral skills in young children affect gross and fine motor
development. Neuro-sensory motor activities target thse skills and enhance overall
development..........................................................................................................................145
Brenda Lovell

Section 5
Moving, Learning, & Achieving a More Effective Active Curriculum
Contemporary benefits, issues and challenges primary teachers face when teaching
Physical Education...............................................................................................................160
Andrew Bennie and Ben Still
Insiders/Outsiders? Teacher Professionalism and the primary school PE specialist....170
Caroline Brooks
Promoting Healthy Communities through an Active Curriculum .................................179
Sharon Louth
The strategies that teachers' believe work in healthy lifestyle programs - A case study of
the canning Stock Route Challenge....................................................................................187
Ross Williams
Turning the Switch On! The Teachers' Ability to Influence Student Motivation in
Physical Education...............................................................................................................199
Dana Perlman, Phil Pearson, Ken McKenn, and Greg Forrest
Self-identified and Observed Teaching Styles of Senior Physical Education teachers in
Queensland Schools .............................................................................................................208
Brendan SueSee and Ken Edwards
Moving, Learning and Achieving in Football (Soccer).....................................................220
John Murphy and Shane Pill
Cross-curricular learning and social learning in physical education: Addressing pupil
diversity.................................................................................................................................230
Louisa Webb
The development of a questionnaire to measure the confidence of teachers to teach
primary school physical education .....................................................................................248
Sharna Spittle, Anthony P. Watt and Michael Spittle
But sport is good for you: Exploring the complexities of keeping children in sport, and
shaping a curriculum of possibilies ....................................................................................255
Graeme Severinsen

3

Section 6
Moving, Learning, & Achieving Increased Personal Responsibility and
Quality Social Interactions
A sense of belonging: sport, masculinity and the team environment..............................267
Debra Agnew and Murray Drummond
Female physical educators in all boys' schools - opportunities for enhancing social
interactions? .........................................................................................................................274
Amanda Mooney and Chris Hickey
Navigating Healthy Relationships: A Skills-Based Empowerment Approach to
Relationship Education. ......................................................................................................282
Kylie Murphy
The Study of Relationship between Personality Traits and Amount of Aggression
among Soccer Players of khuzestan Clubs - Iran .............................................................293
A.B. Mehdipour, A.H. Habibi, T. Azmsha, and T. Shirani
A great beginning with 355 ends: Sustainable Outcomes of a Healthy Lifestyles Project
................................................................................................................................................302
Brenda Hosking, Pam Woodburn, and Anita Zocchi
Where have we been, where are we now, and where are we going? ...............................313
Ian Heazlewood
Including Saman Dance into Physical Education to enhance socio-emotional skill ......322
Eunike Raffy Rustiana

Section 7
Moving, Learning, & Achieving Quality Outdoor Journeys and Recreation
Pastimes
1860-2010: Celebrating 150 years of organised football in South Australia ..................335
Shane Pill

Section 8
Poster Presentations - non peer reviewed
The Effects of Maximal and Sub-Maximal Aerobic Exercise on the Bronchospasm
Indices in Non-Athletic ........................................................................................................346
Mohsen Ghanbarzadeh
The Study of Relationship between Personality Traits and Amount of Aggression
among Soccer Players of Khuzestan Clubs - Iran ............................................................347
A.B. Mehdipour, A.H. Habibi, T. Azmsha and T. Shirani
Frequency of teacher augmented feedback in secondary physical education................348
Michael Spittle, Mick Kennedy, and Sharna Spittle
Use and beliefs around teaching styles in secondary physical education .......................349
Michael Spittle, Mick Kennedy, and Sharna Spittle
A Comparative Study of Bodybuilders Strength Performance of Rural and Urban
Areas Of Andhra Pradesh, India........................................................................................350
Dr Kaukab Azeem
Effect of Diurnal Variation on the Ability of Basketball Players - A Study...................351
Dr Syed Ibrahim and Dr Kaukab Azeem
4

Promoting Healthy Communities Through an Active Curriculum
Sharon Louth - University of Southern Queensland, Australia

A tactical response project to support the inclusion of regular physical activity within the curriculum
which was cultivated and implemented as a rejoinder to the Smart Moves – Physical Activity Program
(2008) developed for Queensland State Schools.
The project involved consultation with and resource pooling from partner organisations
responsible for physical activity, health and well-being within the local community. Fourth year
education students developed integrated units of work using these resources and drew outcomes from
both the Health and Physical Education(HPE) and Studies of Society and Environment (SOSE)
Curriculum documents. An active curriculum and kinaesthetic learning is promoted by embedding
physical activity as a crucial element within the units of work.

Arising from this, a collaborative, web-based learning community has been established to
support both pre-service and existing educators with the knowledge, skills, resources and confidence
to deliver a meaningful, effective and active curriculum to their students.

The outcomes of this project are significant to three stakeholders from the study, those being
children, pre-service teachers and current teachers. For children, the project increases the time and
opportunity to participate in meaningful physical activity within the curriculum.
This project allows pre-service teachers to participate in professional dialogue and mutual sharing of
ideas and resources and provides a framework for collaboration with their colleagues.

The project achieves meaningful outcomes for practicing teachers by acknowledging the
planning and preparation workload of current teachers, and provides tangible support for classroom
teachers to effectively facilitate physical activity to their students on a daily basis. The website also
provides a platform for professional discourse within the education community across the region,
supports higher order thinking skills, engages professional reflection and helps to raise the
confidence and morale of teachers within the Fraser Coast community. Recommendations for future
directions, expansion and sustainability of the website are also discussed.
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Introduction
The worldwide rise in obesity and inactivity in children has spurred many levels of the Australian
government into action to be accountable for the health and well being of its youngest citizens and
future generations. A number of studies (Dobbins, 2001; Hands & Parker, 2003; Olds & Ridley,
2008; Raitakari, 1994; Shilton & Brown, 2004) have revealed a significant increase in childhood
overweight and obesity statistics with an equally significant decline in physical activity participation
rates at school. Many government initiatives have been developed within schools to promote
participation in physical activity and raise awareness of good nutrition practices. A great deal of
emphasis has been placed upon teachers, sport and community groups to provide physical activity for
children, both within and outside of schools.
One such policy, implemented in Queensland, Smart Moves (Queensland Government
Department of Education Training and the Arts Local Government Planning Sport and Recreation,
2006) was directed squarely at schools, and placed the onus on classroom teachers to deliver the
physical activity, health and well being message in their classrooms.
Smart Moves is a Queensland Government policy initiative to:

“....increase the curriculum time in which students are effectively engaged in physical activity
and improve the quality of that activity....all primary schools must allocate 30 minutes per
day of physical activity of at least moderate intensity....”
(Queensland Government Department of Education Training and the Arts Local Government
Planning Sport and Recreation, 2006 p.3 )
The impetus for this project arose from the perceived problems both educators and pre-service
educators were experiencing implementing the Smart Moves policy. The need for specialist support
and morale building within the teaching profession became apparent, and was identified as a key
outcome for the project. In order to achieve this it was essential to form a united front where
educators could engage in professional discourse, share ideas and resources, collaborate to create a
sense of community and provide a professional support mechanism for teachers.
The aim of the project was threefold: to support teachers to deliver meaningful and regular
physical activity to students; to provide education students with the knowledge and skills to create
integrated units of work involving physical activity; and to increase participation in daily physical
activity for children.
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Method
A participative inquiry method was employed for this study, as it involves a co-operative inquiry into
an identified problem, as well as participatory action research to transform existing practices (FalsBorda & Rahman, 1991). The central problem within this research is ‘how to support pre-service and
in-service teachers in effectively implementing Smart Moves within schools’.
The researcher identified this central problem through numerous discussions with practicing
teachers who were mentors for pre-service teachers, around implementing Smart Moves. During these
discussions, most primary school classroom teachers admitted to being hesitant to implement Smart
Moves with their students. When questioned further, most attributed lack of knowledge, skills and
time as barriers to their ability to provide effective opportunities for their students to participate in
regular physical activity during school time. When discussing this issue with pre-service teachers,
many voiced similar concerns with their own teaching practice.
As a result of these initial investigations, and in an effort to scaffold pre-service teachers and
adequately prepare them for teaching, the researcher encouraged them to seek out community
organisations who had vested interests in promoting physical activity to children. Invitations were
then sent out to these groups to form a reference group to promote physical activity to children.
A series of three community meetings were held to explore existing support structures and
resources used to promote health and physical activity within our community. From these meetings
resources were pooled, and ideas as to how to best support teachers were shared. The reference group
was composed of representatives from federal, state and local levels of government, as well as
University of Southern Queensland Faculty of Education academics. The group identified a central
focus of supporting teachers and pre-service teachers to gather knowledge, skills and confidence to
deliver physical activity to children. This resulted in the formation of a “Healthy Communities”
reference group. The specifics of which can be seen in Table 1 below. These meetings forged
partnerships between stakeholders who committed to a collaborative approach to effectively assist
teachers and pre-service teachers to promote physical activity to children in schools. Classroom
teachers and pre-service teachers were targeted in this study as they were able to address these
wellness issues in ways that were relevant to the student’s particular stage of physical, social,
emotional and cognitive development (O'Connor & Parker, 1995). Table 1 provides a detailed list of
partners and their identified roles within this reference group.
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Table 1: Healthy Communities Reference Group partners

TITLE
Active After Schools Co-ordinator

GROUP
Australian Sports Commission

ROLE
Personnel to deliver Community
Coaching Program to Education
students

Fraser Coast Community Health and

Queensland Health

Nutrition

Personnel to hold workshop on
Nutrition

Youth Development Officer

Fraser Coast Regional Council

Support for website by
promoting it to schools

Physical Activity Health Promotions

Wide Bay Population Health

Officer

Personnel to assist in delivering
Traditional Indigenous Games to
Education students

Sport and Recreation Officer

Queensland Government

Support for website by
promoting it to schools

5 Education Lecturers

University of Southern

Personnel to lecture Education

Queensland

students over a semester in
creating units of work that
promote a Healthy School
Community

As a result of these community meetings several needs were identified relating to teachers,
education students and children. Initially community groups agreed on a common goal to assist
teachers and pre-service teachers to provide opportunities for children to participate in regular
physical activity. Principals, teachers and education students from within the University were
identified as key stakeholders to ensure equitable opportunity existed for all children to participate in
physical activity in school time. Ideas and resources to enhance children’s participation in physical
activity could be put into a usable format for teachers in schools.
Several barriers teachers faced in promoting physical activity to children were identified, in
particular, time, resources and knowledge. Once these needs were identified and a plan made to
address these barriers to provide achievable outcomes, the Healthy Communities Reference Group
received funding from the Queensland Government’s Eat Well Be Active Community Partnerships
Program (2007) to work towards these outcomes.
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A tactical response plan was formulated whereby the Healthy Communities reference group
would pool resources and final year Education students would use these to develop integrated units of
work. These units provided many hands-on learning experiences that involved students moving their
whole body and being out of breath. The physical activity students’ undertake within the units of
work, are designed to reinforce educational outcomes from their classroom lessons. The key learning
area of Studies of Society and the Environment (SOSE) was used as a vehicle to allow physical
activity to be integrated within the SOSE content. Pre-service students had to demonstrate learning
experiences that reflected intellectual quality, recognition of differences, supportive environments and
connectedness as foundational elements of their pedagogy. In order to achieve this, students
incorporated strategies based on Gardener’s theory of Multiple Intelligences (Gardner, 1983), De
Bono’s Six Thinking Hats (De Bono, 1990) and Mosston and Ashworth’s Spectrum of Teaching Styles
(Mosston & Ashworth, 2002) within their learning experiences. This allowed students to
demonstrate inclusive practices and utilise authentic assessment as part of the unit of work. The
lessons within these unit plans demonstrated an inquiry-based, student-centred approach to teaching
and learning, and follow the 5E format used within the Primary Connections (Australian Government
Quality Teacher Programme, 2008) resource for science teachers.
These units of work were primarily an integration of two key learning areas: Studies of
Society and the Environment (SOSE) and Health and Physical Education (HPE), in the Essential
Learnings component of the Queensland Curriculum (Queensland Studies Authority, 2009). These
units incorporated a variety of resources from the partnership reference group who fostered a
collaborative approach to promoting physical activity to children.

Results
The partnership formed within the reference group was a viable one in that it successfully procured a
grant to create a web resource to facilitate professional dialogue and sharing of resources. The
Healthy communities website was introduced to teachers within the Fraser coast via a regional
professional development seminar, and through a series of mail-outs to schools within the region so
that they could access the website. By tracking access to the site it is evident that teachers and preservice educators have been accessing the materials provided. This pooling of resources and a sharing
of knowledge and expertise also allowed fourth year education students at USQ more material with
which to write units of work incorporating physical activity.

The creation of the website (Louth, 2009) and subsequent sharing of ideas, skills, knowledge
and resources showcased the work of the University’s pre-service educators and enhanced their
professional standing within the educational community of the Fraser Coast. Many students used the
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site as evidence to support their learning and competence within their e-portfolios for their
prospective employers.
Participation on the website occurred at two levels, each aligning with several Professional
Standards for Teachers, as outlined by the Queensland College of Teachers (QCOT) (2007). The first
level of participation involved downloading units from the website and providing feedback. In doing
so teachers demonstrated they could contribute effectively to professional teams and contribute to
reflective practice and ongoing professional renewal. The second level of participation occurred
when teachers contributed units to the website, this way they have shown they can design and
implement engaging and flexible learning experiences for individuals and groups. These learning
experiences were intellectually challenging and developed language, literacy and numeracy. By
engaging with the Healthy Communities website, teachers achieve several standards outlined by
QCOT and can use this when reapplying for Queensland teacher registration. Users need to join the
USQ community site to access the information and certificates of their engagement would be sent to
them.
The website encourages a streamlined approach to collecting feedback on the units using the
Six Thinking Hats (De Bono, 1990), to make contributing feedback less time consuming and more
structured. Coloured hat icons were highlighted on the website so participants could upload their
comments in the appropriate category. In addition to this, it also gave immediate reflections to other
teachers who had not yet taught that unit. For example, the yellow hat for positive comments, the
black hat to highlight areas of concern, and the green hat for creative alternatives within the lessons.
The interactive nature of the website allows teachers to engage with collaborative
professional communities and become involved with design, implementation and reflection of
learning experiences.

Conclusion
This project united professional and academic groups striving to enhance children’s
participation in physical activity. It provided a practical solution to the problem many teachers
face in implementing Smart Moves policy in schools.
The Healthy Communities Website has been developed to support teachers to include regular
physical activity within the daily curriculum. The website resources assisted practising and preservice teachers to develop their knowledge and skills in facilitating physical activity, through their
access and participation in the website. Sharing of the resources allowed teachers time to adapt and
deliver this material effectively, and this is evidenced through feedback reported on the website.
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Teacher educators and trainee teachers benefited from the site as it provided a model which
emphasised a kinaesthetic approach (Lazear, 1999) to teaching and learning. This helped support and
maintain healthy communities, within classrooms, schools, and the wider society. Future directions
for this website are to expand the scope of topics to include all key learning areas, and to promote its
use to teachers both nationally and internationally.
The action research method employed in this study is one which has a global aim of assisting
teachers to engage their students in physical activity to promote wellness. Over time continuous
improvement and reframing of original solutions to problems occurred. In this way, the objectives of
the study were sustainable, in line with government requirements for the curriculum, and flexible
enough to adapt to the changing needs of the teaching profession.
As a result of this project pre-service and in-service teachers from all areas have been
afforded equitable access to resources to enable them to deliver meaningful physical activity to their
students. This collaborative resource empowered teachers with the confidence, knowledge and skills
to incorporate a healthy lifestyles approach to teaching and communicating with children via physical
activity in their schools and communities. In this way children participated in daily physical activity
that was meaningful, supportive, connected to their learning environment and contributed to their
general health and wellbeing.
The interactive and sustainable nature of the Healthy Communities Website demonstrated the
successful achievement of the aims of the project which were: to support teachers to deliver
meaningful and regular physical activity to students; to provide education students with the
knowledge and skills to create integrated units of work involving physical activity; and to increase
participation in daily physical activity for children. The units of work within this resource provide
models for educators to assist children to learn through whole body kinaesthetic experiences, hence
increase the amount of daily physical activity for students. In this way, the website promotes health
and well-being by providing a model for a more physically active curriculum.
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